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Abstract  
One of the most significant purposes in reading English written texts is to understand writer's messages. However, it seems that the Iranian 
EFL learners have fundamental problems in understanding and interpreting English written texts. One of the factors contributing to the Iranian 
EFL learners’ disability in understanding and interpreting English written texts, as Namjoo and Marzban (2012) observe, is the fact that most of 
the Iranian teachers, as for reading lessons, have been applying a bottom-up approach, leading  students to decode texts by using knowledge of 
grammar and vocabulary. The participants in this study were 60 upper-intermediate EFL learners in Khaje-Nasir language institute in Pars-
Abad-e-Moghan, Ardebil, Iran. The aim of this study was investigating the effects of teaching English textual patterns (problem-solution, 
general-detail and hypothetical-real) on the Iranian EFL learners reading ability. In order to make the learners familiar with English textual 
patterns some instructional activities, including raising awareness of textual patterns, focusing on signaling factors, reformulating and making a 
frame or a diagram were used. The results of the study revealed that teaching of English textual patterns (problem-solution, general-detail and 
hypothetical-real) have positive effect on the Iranian EFL learners reading ability. 
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1. Introduction 
According to Grabe’s interactive model of reading (1988), in reading a text both bottom-up (lower-level) and top-down 
(higher-level) reading strategies should be included. When reading and writing, not only vocabulary and grammar but also text 
structure, systems, networks and patterns, are important tools to process a text.  
One of the major problems in teaching reading in the context of Iran is the narrow view towards reading both in material 
development and practical teaching. It seems that more comprehensive views and theories need to be taken into account and 
translated into practice (Namjoo and Marzban, 2012). 
This study aims at investigating the effect of teaching English textual patterns (problem-solution, hypothetical-real, and 
general-specific) on the Iranian EFL learners’ reading ability by means of some instructional activities including raising 
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2. Literature review 
Problem-solution pattern 
One of the most common patterns in English written texts is the problem-solution pattern, proposed by Michel Hoey in 1983, 
which is characterized by the following elements (Hoey, 2001): 1. An optional previous situation, which provides a context for 
the pattern, 2. The problem or "aspect of a situation requiring a response", 3The response to the problem, 4. A positive result or 
evaluation 
General-specific pattern  
This pattern, in which a general description is followed by more detailed descriptions with specific information, is 
characterized by the following macro structure.  
General statement                                        General statement  
ЎЎ 
Specific statement 1                                    Specific statement  
ЎЎ 
Specific statement 2                                    even more specific  
ЎЎ 
Specific statement 3                                    even more specific  
ЎЎ 
etc….                                                               etc....  
ЎЎ 




In the hypothetical element the writer reports what has been said or written but does not accede to its truth: the statement to 
be affirmed or denied is presented. In the real element the writer gives what he or she considers to be the truth: the statement is 
affirmed or denied (McCarthy, 2001).  
3. Methodology  
In order to investigate the effect of teaching English textual patterns on the Iranian EFL learners' reading ability this research 
question was formulated: "What is the effect of teaching English textual patterns (problem-solution, hypothetical-real and 
general-detail) on the Iranian EFL learners’ reading ability?" 
In order to find answer to the above mentioned question empirically, the following hypothesis was formulated: "Teaching 
English textual patterns (problem-solution, hypothetical-real and general-detail) will have positive effect on Iranian EFL learners’ 
reading ability. 
3.1. Participants 
This study was conducted over a period of 10 weeks and 20 sessions in KhajeNasir English language institute in Pars-Abad-
e-Moghan, Ardebil, Iran. Participants of this study were male and female student with age range from 18 to 27. Sixty students 
were randomly chosen from 100 upper-intermediate EFL learners and were assigned into two equal groups and they participated 
in their regularly scheduled EFL classes as active members. 
299 Mortaza Aslrasuli and Mehdi Bakhshian /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  297 – 303 
3.2. Instrumentation 
To check the homogeneity of the two groups, they were pretested through the Nelson English Language Test (see Fowler et 
al. 1976) a proficiency test devised, pre-tested and validated by the British Institute. 
In this study, in order to familiarize the learners with English textual patterns, some authentic texts were selected from 
various references. It should be noted that the selected texts have been chopped from longer texts in a systematic way for 
classroom use. All of the selected texts had at least one of the textual patterns (problem-solution, hypothetical- real, or general-
detail). 
Another important mean was pre-fabricated text frames which were handed to the learners by the researcher at the beginning 
of the study. Eventually the learners were asked to construct their own text frames for parts of or for whole texts.   
3.3. Procedure 
The experiment was conducted in two classrooms at the KhajeNasir institute. Prior to the learning session, the researcher 
administered a pretest in order to check students' proficiency level and to satisfy the homogeneity factor. The subjects who were 
in upper-intermediate level of proficiency were assigned into two classes (control group and experimental group). These classes 
were held two sessions per week, and every session one reading lesson was covered. 
In control group the selected texts were mainly taught by means of bottom-up approaches (grammar and vocabulary). 
In experimental group, as well as teaching grammar and vocabulary needed for understanding the selected texts, the learners 
were familiarized with English textual patterns through: 
a) In order to make the learners familiar with textual patterns (problem-solution, general-detail, hypothetical-real), every 
session a text which had at least one of the patterns was selected (it should be mentioned that in some texts more than one pattern 
was used). When introducing textual patterns, we tried to select a text (or portion of a text) that had one easily identifiable textual 
pattern. 
b) A text diagram which represents the text's pattern was created. The blank text diagram was drawn on the board. 
c) Before reading the selected text, it was explained that texts are organized in different ways. Knowing how a text is 
structured can help students what they are reading. 
d) Signaling vocabularies of each pattern were introduced and practiced. 
e) Students were reminded that how focusing on and paying attention to textual patterns and their signaling vocabularies 
help them understand what they read. 
f) It was explained to the learners that text diagram is a way of showing text organization. 
g) Students were asked to help the teacher complete the text diagram on the board using ideas from the text. Also students 
were asked to complete their individual text diagram. 
After these procedures and after passing the practice sessions two groups of learners were administered a posttest in order to 
see whether given treatment was effective or not. 
4. Results  
First, to check the homogeneity of the two groups, they were pretested through the Nelson English Language Test. The 
descriptive statistics for the two groups are displayed in table 4.1. 
 
                   Table 4.1: Descriptive statistics of the pretest 
oups ean d. Deviation 
etest ntrol 33    4.17 
perimental 13     4.5 
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An independent t-test was run to compare the mean scores of the experimental and control groups on the pretest. As 
displayed in table 4.2. The t-observed value is .179. The t value at 58 degrees of freedom (.179) is lower than the critical value of 
t (i.e.2). 
Table 4.2: Independent t-test of the pretest 
served t tical t   Sig  (2-tailed) 
etest .179    2   .85 
 
Thus, it can be claimed that the two groups were almost homogeneous in terms of their reading comprehension prior to the 
administration of the treatment. 
The second set of comparison included two matched t-tests to see if there was any difference between the performances of 
the participants in each group on the posttest. Consequently, a t-test was run on the performance of the experimental group on the 
pretest and posttest. The result is prepared in table 4.3. 
The t-observed value is 2.79. This amount of t-value at 29 degrees of freedom is higher than the critical value of t, which is 
2.04.               
Table 4.3: Matched t-test of the pretest and posttest of experimental   group 
served t tical t   Sig  (2-tailed) 
perimental 2.79    2.04   .00 
 
Based on these results, it can be concluded that there was a significant difference in the performance of the experimental 
group on the posttest. The experimental group's mean score shows significant improvement on the posttest and the mean score has 
increased from 19.13 to 22.4.( Table 4.4) 
Table 4.4: Descriptive statistics of the pretest and posttest of the experimental group 
Mean td. Deviation 
etest 9.13 .5 
sttest 2.4 .3 
 
A matched t-test was run to compare the mean scores of the control group on the pretest and posttest. The t-observed value is 
1.67 (table 4.5). This amount of t-value at 29 degrees of freedom is lower than the critical value of t, 2.04. 
Table 4.5: Matched t-test of the pretest and posttest of the control group 
served t tical t g (2-tailed) 
ntrol 7 4 6 
 
Based on these results, it can be concluded that there is slight difference between the mean scores of the control group on the 
pretest and posttest. The control group performed better on the posttest. Their mean score has increased from 19.33 to 19.66. But 
this difference is not significant. The following table also shows the difference. 
Table 4.6: Descriptive statistics of the pretest and posttest of the control group 
Mean td. Deviation 
etest 9.33 .17 
sttest 9.66 .11 
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The third t-test was run to compare the scores of the experimental and control groups on the posttest. As displayed in table 
4.7, the t-observed value was 2.231. This amount of t-value at 58 degrees of freedom is greater than the critical value of t, 2 - ( 
table 4.7). 
Table 4.7: Independent t-test of the posttest 
served t tical t   Sig  (2-tailed) 
sttest 2.231    2   .030 
 
Thus, it could be claimed that there was a significant difference between the two group scores on the posttest. The 
experimental group gained more scores than the control group. Thus the hypothesis "Teaching English textual patterns has 
positive effect on Iranian EFL learners’ reading ability" is accepted. The mean scores for the experimental and control groups are 
22.4 and 19.66, respectively. The descriptive statistics for the two groups are also displayed in table 4.8. 
Table 4.8: Descriptive statistics of the gained scores 
oups ean d. Deviation 
sttest ntrol 66    5.11 
perimental 4     4.343 
  
Based on the results, it can be concluded that the experimental group performed better on the posttest due to the teaching of 
English textual patterns (problem-solution, general-detail, hypothetical-real); therefore the hypothesis of the study was accepted. 
"Teaching English textual patterns have positive effect on Iranian EFL learners’ reading ability." 
5. Discussion  
Results indicated that the teaching of English textual patterns (problem-solution, general-specific and hypothetical-real) led 
to promoting the reading ability of the participants in the experimental group and the reading ability of the experimental group 
who were familiarized with English textual patterns (problem-solution, general-specific and hypothetical-real) surpassed the 
control group. 
One reason might be that the participants in experimental group were more involved by the texts. The cause of this 
involvement could be justified by the fact that familiarizing the experimental group participants with English textual patterns 
(problem-solution, general-specific and hypothetical-real) created some expectations from the texts when the learners were 
reading texts. Consequently, having expectations from the texts, made reading as a purposeful and active process for the readers. 
This justification is in line with suggestion made by McCarthy (1991) that reading has “a positive and active role for the 
receiver”. McCarthy states that good readers are always attending to segmentation of the discourse and predicting not only 
content, but also questions that the author is likely to answer to further unfold the writer’s message. 
Also the results of this study conform to the Grabe's interactive model of reading (1988), Brown (1994) and Coulthard (2000) 
suggestions that in reading a text efficiently both bottom-up (lower-level)  and top-down (higher-level) strategies should be 
integrated. 
To justify the results of this study, we can refer to Dell Hymes (1967) communicative competence theory which was later 
modified by Canal and Swain (1980) and Lyle Bachman (1990). In Lyle Bachman's (1990) schematization of what he simply 
calls "language competence" Bachman places grammatical and discourse (named "textual") competence under one nod, which he 
appropriately calls organizational competence: all those rules and systems that dictate what we can do with the form of language, 
whether they be sentence-level rules (grammar) or rules that govern how we "string" sentences together (discourse). Therefore, 
Identifying textual patterns falls within the scope of organizational knowledge of Bachman's language competence theory. So it 
can be concluded that making L2 learners familiar and knowledgeable with textual patterns can facilitate interaction and 
communication between writers and readers.   
6. Conclusion 
On the basis of the results of this study, one of the most effective ways for Iranian EFL learners to acquire reading skill in 
English is to help them learn textual patterns. Text information often appears in patterns that can be recognized or analyzed. If 
you know some typical textual patterns in which information may appear, you may find it easier to understand what you read. Of 
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course, no writer follows any patterns rigidly. Usually, in an essay or story, many different patterns appear. In a text, in fact, they 
often overlap and combine. But being aware of typical patterns in a reading selection can help students follow a writer’s thoughts 
and ideas. Teachers can develop the Iranian EFL learners reading ability by implementing such activities as raising awareness of 
English textual patterns, focusing on signaling vocabulary, reformulating, and making a frame. However, what seems more 
important is not only to teach and show every pattern of written English, but to raise students’ consciousness of patterns and lead 
them to realize that patterns are not rules that students must follow, but tools which help them read and understand writers’ 
messages efficiently. Students should be encouraged to observe and analyze texts for themselves in order to acquire real 
competence to communicate using written English. 
6.1. Implications 
Students can learn to identify a text’s pattern by paying attention to signal vocabularies. Signal vocabularies link ideas 
together, show relationships, and indicate transitions from one idea to the next. Each text pattern is associated with different 
signal vocabularies.  
One of the implications of the results of this study is to approach the teaching of text patterns by teaching vocabulary from a 
discourse perspective, as represented in signaling vocabulary and intersentential lexical items. This type of teaching could be 
achieved through various kinds of consciousness-raising practices, such as a guided sequence creation, word chaining activities, 
and so on, rather than through the explicit teaching of text patterns and characteristic vocabulary. Such activities in the teaching of 
the discourse role of vocabulary will be good not only for the teaching of text patterns of English, but will also make the learning 
of vocabulary more meaningful and interesting by it being learnt in context, rather than as lists of items independent from 
discourse. A Knowledge of L2 text patterns is important, but little attention has been paid to them compared to local choices of 
grammar and vocabulary. Students may acquire a sense of L2 discourse through years of exposure, but directing their attention to 
the discourse aspects of language and giving them useful practice opportunities will facilitate the learning. This is particularly 
important for advanced learners who have already developed confidence with sentence level structures. As McCarthy (2001) 
states: 
The recurrent features of textual patterning may be exploited in vocabulary teaching/learning as a top-down phenomenon: 
once conscious of a larger text-pattern, the learner can be brought to an awareness of the rich vein of vocabulary that regularly 
realizes it (McCarthy, 2001:81). 
Although it is easy to provide L2 learners with a knowledge of textual patterns, the problem is in teaching students how to 
identify them. It may require time to practice and apply such knowledge to actual reading. Learning discourse patterns means 
understanding conventional and culturally characteristic patterns of the language. In addition to ‘text structural knowledge’ and 
‘lexical knowledge,’ L2 learners should, therefore, be encouraged to gain a ‘cultural knowledge’ of their target language and in 
doing so make it a useful strategy in improving their reading skills as a whole. 
In order to improve Iranian EFL learners reading ability, how the existing textbooks can be modified and how the present 
bottom-up way of teaching can be combined with the top-down approach in Iranian classrooms need to be further researched. But, 
On the basis of the results of this study it is generally suggested that in developing materials and designing syllabuses for the 
Iranian EFL learners' reading courses,  some texts and activities in order to raising awareness of English textual patterns and 
familiarizing the learners with signaling vocabularies of the textual patterns should be taken into consideration. 
6.2. Suggestions for further research 
In this research the effects of teaching textual patterns only on reading ability in upper-intermediate level of proficiency have 
been discussed. The effects of learning textual patterns on listening, writing  and speaking proficiency, which appear to have a lot 
in common with reading skill (Brown, 1994) can be investigated further. Also the effects of teaching English textual patterns can 
be investigated in intermediate and advanced level of proficiencies. 
Also there is room for studies to investigate textual patterns of Persian and Turkish written discourse in order to have a 
contrastive analysis with textual patterns of English written discourse. 
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